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Abstract
This paper positions the University of Newcastle in the context of the current
debate about the entrepreneurial university, the new regionalism and Higher
Education at the Crossroads.  Universities are increasingly pressured to
generate external revenue, engage in commercially relevant research and
contribute to economic development while maintaining the quality of
teaching and learning and other traditional functions.
An analysis is provided of what regional engagement in the context of a
knowledge driven economy might mean for the University at a time when
universities are increasingly seen as becoming interdependent, related to and
embedded in a learning region (OECD, 1999).  The strengths and weaknesses
of the learning region framework are assessed in the context of constraints
imposed by macroeconomic policy, the nation state and globalisation.
Universities are being pressured to “glocalize” – thinking globally but acting
locally as we shift to a global knowledge based economy.  Gibbons (1994)
and an OECD report (1999) see universities becoming interdependent, related
to and embedded in a learning city or region.  The university becomes a
resource centre for the region but also the beneficiary of a laboratory without
walls.  Dukes argues that community service thus becomes integral to much
of the older core business of research as well as teaching.  However it may be
counter-productive for governments to attempt to engineer such
developments through the categorising and dedicated funding of certain
institutions as “regional universities” which would be resisted by local
communities and the universities themselves concerned about the inferior
status of such institutions.  It might be more appropriate to make available
research and  regional development funding to facilitate regional regeneration
in which universities would have an integral role as the main knowledge
producer.



The Entrepreneurial University and the Learning Economy
in a Regional Context
The recent ministerial discussion paper, Higher Education at the Crossroads
(2002), highlights the role of regional universities in economic and
community development.  It states  that “universities could become a
mechanism for ensuring that Australia’s regional communities are not
bypassed by the knowledge economy by offering technology and expertise to
both community members and businesses to increase competitiveness and
sustainability.” The point is made that regional engagement should be core
business, an integral part of all do academic functions not an adjunct to them.
Mutual objectives should be agreed upon by the university and the
community possibly encompassing job generation, business and investment
growth and increased regional participation.  A Memorandum of
Understanding between the University of Tasmania and the State
Government is cited approvingly and various mechanisms for funding
community service activities canvassed.
It is worth noting that “community” has been defined narrowly in terms of
the geographical region in which a university is located.  This contrasts with
the much broader definition given by the Committee for Quality Assurance
for Higher Education (1995): “interaction between the university and a
variety of external communities – local, regional, national and international –
including interactions with and contributions to the arts, specific groups, the
broader society and industry.” This narrowed definition is explicable in terms
of the preoccupation of the Crossroads paper with productivity, funding and
institutional specialisation.  It possibly has its origin in the 1999 Knowledge
and Innovation white paper which, in responding to fears about research
being concentrated in the sandstone universities provided an adjustment fund
to which “regional universities” could respond.  The latter were for the first
time defined in terms of a rural location or an obviously identifiable
geographical region and all metropolitan universities were excluded.
Universities have always had an uneasy feeling about being categorised as
“regional” as it is often set in opposition to international or global.  In a 1998
UK survey only 2% of higher education senior managers described their
institutions as “a community-based institution serving the needs of the local
area/region”; nearly half opted for “an institution seeking to contribute to the
local area and also develop international strengths” and one-third said “an
international research institution seeking to provide support to the local
community where it does not conflict with international research.” This is
fairly predictable in terms of the tendency of senior university managers to be
prestige maximisers within the context of a national higher education system
focused on national and international research and teaching agendas.
Regional authorities and agendas have until recently had little input into the
higher education funding, management and planing regimes.
The UK Dearing Report (1997) recognised the importance of universities to
the regional economy; suggested they should be clear about their mission in
relation to local communities and regions and recommended representation
on regional bodies.  Subsequently regional advisors were established within
the Higher Education Funding Council and the Regional Development
Agencies and the Higher Education Regional Development Fund was
continued to support systematic interaction between higher education and
business and skills development.  The UK lifelong learning initiatives also
had a strong regional focus with Regional Development Agencies having a
key role in planning for learning and skills; strong links were developed
between the RDAs and the Learning and Skills Councils both at national and



local levels.  The HEFCE/Universities UK report (2001), The Regional
Mission, highlighted a range of  contributions universities make to their
region:
• Regional competitiveness
• Urban and rural regeneration
• Lifelong learning and employability
• Cultural activities
• Social wellbeing and health
• A sustainable environment
In the Australian context universities have always been regarded as an
element of regional development policy, educating the local populace;
boosting local economic activity as a major employer and consumer of local
goods and services; and engaging in technology transfer through spin-off
companies and science parks (Keane and Allison,1999).  Regional has in the
past also been loosely linked to being a “teaching-only” institution or ex-
CAE serving only the learning and accreditation needs of a local community.
Reference to community colleges and liberal arts colleges in the Crossroads
paper as examples of differentiation and diversity is only likely to exacerbate
the fears of non-metropolitan universities who identify research excellence as
a critical component of a university’s identity.  A number of the newer
Australian universities have utilised regional expectations to develop profiles
as local and community based campuses (University of Western Sydney,
University of Southern Queensland and Central Queensland University).
Southern Cross University is required by legislation to have particular regard
to the needs of the North Coast region and to have “persons associated with
the North coast region of the State” on its governing council.

Chris Dukes (2000) draws our attention to the way in which “the research
base and prospectively the international identity, and ultimately reputation
and stature, of a university resides in its local region, and that region’s need
for higher education, learning and useful research in the globalised
knowledge society in which virtually no place is an island.”  In a similar vein
Phatak (1992) argues that universities are being pressured to “glocalize” –
thinking globally but acting locally as we shift to a global knowledge based
economy.  This approach has also been taken by Gibbons (1994) and the
OECD report, The Response of Higher Education Institutions to Regional
Needs (1999) which sees universities becoming interdependent, related to and
embedded in a learning city or region.
Ohmae (1995) argued that in an increasingly borderless world the new
“natural economic zones” are not nation states but regions developing around
regional centres such as Northern Italy, Silicon Valley and Boston’s Route
128.  Saxenian (1994) sees their success as due to “rich social, technical and
commercial relationships” as much as individual entrepreneurs and
competitive rivalries.  Cooke and Morgan (1993:1994:1998) see the strength
of regional innovation networks –a networked interactive hub of trade
associations, chambers of commerce, technology transfer and research
centres-as enabling a high degree of industrial cooperation, trust-based
interaction and knowledge capitalisation, characterised by Putnam (1993) as
“social capital”.  The concept of the learning economy (Lundvall and
Johnson, 1994) has special relevance to regional development because it
highlights the critical importance of tacit knowledge  which is socially
embedded through networks, local practice, cultural contexts and face to face
learning.
Lundvall and Johnson(1994) define the learning economy as one where the
success of individuals, firms and regions depends on the capability to learn
(and forget old practices); there is a constant demand for new skills; learning



includes the building of competencies; learning is going on in all parts of
society and net job creation occurs in the knowledge intensive sectors.
Florida (1995) claims “regions must adopt the principles of knowledge
creation and continuous learning; they must in effect become learning
regions.” The vital components of a learning region are the human
infrastructure and the institutional mechanisms that foster interactive
networked learning including the university.  The role of universities is now
seen to go beyond the narrow economic and technical approach embodied in
such intermediary units as technology transfer and regional development
offices, spin-off companies and science parks.  Goddard (1997) sees the new
focus as on enhancing the stock of human capital within the region through
continuing and professional development to enhance the skills of local
managers; locally embedding global businesses by targeted training programs
and research links; gateway to global knowledge for small to medium
enterprises; providing strategic analysis and leadership within local civic
society.  The goal is knowledge-based industry clusters rooted in
communities of knowledge.

It may well be that the national higher education system in the wake of the
Higher Education at the Crossroads review will embrace more defined goals,
roles and funding mechanisms to make more explicit the regional dimension
of the university’s core activities and encourage an integrated whole of
institution response to regional development needs.  Regional criteria can be
incorporated into national research and teaching funding and assessment;
universities themselves would be encouraged to engage in a regional
assessment process to see how their core activities link to regional needs.  At
the local level there is a need for an innovative and entrepreneurial regional
policy “drawing on a wider network of resources, negotiating and building
alliances between local and other tiers of government, universities, private
sector interests and non-profit organisations.” Morgan (1997, p.44) argues
that improved integration of universities with regional development will not
be achieved by top down planning mechanisms but by “by ensuring that the
various stakeholders in the regional development process-education and
training providers, employers and employers’ organizations, trade unions,
economic development and labour market agencies, and individual teachers
and learners-have an understanding of each others’ roles and the factors
encouraging or inhibiting greater regional engagement.”

Morgan (2002)argues that there has been too much emphasis on the
university’s role in sustaining the R & D that underlies technological
innovation, legitimised by the “Massachusetts Miracle”, the “Cambridge
Phenomenon” and Silicon Valley.  He argues that for old industrial areas like
Wales (and the Hunter Valley?) there has been an over emphasis on this
approach and an underestimation of the importance of higher education in
social reproduction and the creation of a high-level skilled workforce.
Morgan (2002, p.68) urges that: “The universities need to be mobilised much
more vigorously and given incentives to support and extend graduate
placement in firms, to build consortia with local industry and services, and
especially to target small and medium sized firms with their expertise in
applying research and development findings and innovation.  Academic staff
in Wales should be rewarded in future in the promotion assessments for their
contributions to work in the community and to economic regeneration as
much as for their research.”
Morgan’s words of caution are worth noting given the “footloose” nature of
global capital and the radically different starting points of different regions
around the world.  While there may be a consensus in OECD countries that as
the regional knowledge base, universities have the capacity to create and



disseminate knowledge for economic development, the partnership/alliance
process involved is extremely high risk with a third to two thirds failure rate.
Cyert and Goodman (1997) see “cultural differences between the partners,
differences in their products and nature of the work” as reasons for such
failure in what has come to be called triple helix benefits of university-
government-industry links.  One very successful example is the UK Teaching
Company Scheme (Hagen, 2002) which seeks to identify companies with
barriers to growth due to lack of internal knowledge capabilities.  It is also
worth noting Mitchell’s (2002) comment that “ the growing popularity of NR
(new regionalism) in the policy arena stands in contrast to its increasingly
contested status among academics.” Attempts to generalise from the success
of Silicon Valley have come unstuck as the experience of a number of US
states shows and there has been a failure to outline how macroeconomic
policy influences regional performance.  It is not self evident that regions can
function independently of the nation state and central economic policy.
Two of the most useful works for developing a framework for the
university’s role in regional development and the community are the
HEFCE/Universities UK report (2001), The Regional Mission and from an
Australian perspective, Steve Garlick’s (1998) Creative Associations in
Special Places”: Enhancing the Partnership Role of the Universities in
Building Competitive Regional Economics.  The McKinnon Benchmarking: A
Manual for Australian Universities (2000) is also relevant for its emphasis on
a strategic approach to community service as an integrated component of core
activities.  The UK report, The Regional Mission (2001) sees the critical tasks
for higher education institutions as to link the region with “all areas of
activity encompassing the teaching, research and community service roles by
internal mechanisms (such as funding , staff development, incentives and
rewards, communications).Within the region the challenge is to engage he
higher education institutions with all facets of the development process.”  It is
argued that the most pressing challenge is to identify current activities and
good practices and make tem both permanent and more central to the
mainstream mission.  The following recommendations for action are made:

• Each institution should review their regional strategies and processes
through benchmarking to identify areas for improvement and share their
experience with other institutions
• Regional level collaborations through consortia or partnerships with
other post-secondary educational institutions can best assemble the package
of knowledge, skills and resources required for regional development
• Regional development agencies and local authorities need to develop
more strategic relations with higher education institutions rather than taking a
customer-supplier focus to gain access to their knowledge
• A regional observatory can be used as a means of building a common
understanding of regional needs and collective approaches to problem solving
Garlick’s report (1998) focuses specifically on the Australian situation but
necessarily overlaps with the UK report.  He emphasises the need for a
comprehensive strategic approach by universities to regional development
that would “underpin the rhetoric of their stated connectivity with their
regional communities with management systems that allow this connectivity
to be manifest in real economic development associations built on their
teaching, research, leadership and other attributes.”(p.70).  This is contrasted
with the more common approach of universities which is “more ad-hoc in
focus, project-specific in implementation, staff-member specific and
enterprise-specific in targeting.” (p.xiii) Garlick particularly urges a greater
focus on graduate regional labour market outcomes by both universities and
regions as a basis for framing human capital policies and practices.  This has



implications for both the desired educational outcomes and regional graduate
retention strategies.
Garlick’s recommendations to universities include measures that will:
• Strengthen the links between the university’s operations and the
goals and priorities of the regional community in which it is located
• Encourage staff participation in regional goals and priorities in a
meaningful way
• Foster cross faculty and department collaboration on regional
community initiatives with complementary objectives
• Foster collaborative relationships with other educational institutions
where there are regional goals to be achieved
• Encourage staff involvement in regional leadership initiatives and on
commentary about issues of regional community importance
• Establish a single entry point for the regional community to
effectively
 engage the appropriate expertise in the university
• Be more proactive in making connections between regional teaching
and research and development needs and university capability; and
• Develop a longterm strategy, in cooperation with regional leaders, to
pursue a learning region approach to the economic competitiveness of the
regional community.

The University of Newcastle in its Region
The Hunter and Central Coast regions are far removed from the high
technology Silicon Valleys of the knowledge based global economy.  State of
the Regions 1999 characterises the Hunter as a production zone along with
North Adelaide, Westernport, Western Melbourne and much of Western
Sydney.  Such regions, developed around a manufacturing base, tend to have
a low skills base, an ageing industrial workforce and high rates of
unemployment.  Other regional analysts have used the term ‘old industrial
regions” with competitive success based on low costs or economies of scale
now rendered vulnerable by intense global competition.  Population growth at
3.2% is around the State average but concentrated in areas such as Lake
Macquarie, Port Stephens and Great Lakes with lifestyle attractions.  The
traditional manufacturing base of textile, clothing and footwear, non-metal
mineral products and basic metals has declined but the region continues to
provide over 80% of NSW power and is a world competitive coal exporter
and aluminium producer.  Manufacturing employed only 12.7% of the
workforce in 2001 as compared with retail trade 16.7%, health and
community services 11.6% and property/business services 9.7%.

Unemployment remains an intractable problem in the Hunter region at 10%
in 2001 compared with 6.5% for NSW as a whole.  There is a growing
periphery of low paid, insecure casualised workers, preponderantly women
and the young, in the hospitality, retail and tourist industries alongside the
redundant male workers over 45 years of age.  Skill shortages and skill gaps
for emerging technologies lead to recruitment outside the region.  The
participation rate in higher education is generally low, varying from 22% in
Newcastle to 14.1% in the Upper Hunter in 1996 (DETYA).  Despite this the
number of professionals in the region almost doubled from 1991-96 and
unskilled labourers dropped by a third.  The number with university degrees
rose by a third and TAFE qualifications doubled off a very low base.  This
trend can only accelerate with the shift to more skilled and knowledge
intensive industries in processed food, IT & T, sustainable development
technologies, medical research, defence and marine and transport equipment.



The Central Coast is categorised by State of the Regions 1999 as a dispersed
metropolitan region, a dormitory suburb for Sydney with fast population
growth (6.3% 1996-99), young families (children under 14 are 22% of the
population) and retirees (residents over 65 were 17.5% of the population).
Despite strong economic growth in the 1990’s unemployment rates remain
continuously above the state average by 2-3% and 36% of resident workers
commute to Sydney or Newcastle.  The number of people looking for jobs is
expected to grow by 31% from 2001 to 2021 with a requirement of 2,246
new jobs per annum.  The region had a very low participation rate in higher
education by 19-21 year olds in 1996 (DETYA) -19% at Gosford and 14% at
Wyong-which is reflected in the higher proportion of tradespersons (15%)
and clerical/sales/service workers (11%) and a lower proportion of
professionals (15%) and managers (7%) compared to the state averages.  The
largest employers are retail, construction, health and community services
with tourism and the rural sector generating significant income.
Both the Hunter and Central Coast regions have mobilised governmental and
community resources to confront their divergent challenges.  The Hunter
Region has a distinct identity and the social capital that comes with being an
old region with existing infrastructure, industry, educational institutions and
leadership.  In 1997 business and community leaders joined with all levels of
government to form the Common Purpose Group to devise a comprehensive
regional economic development strategy.  It emphasised the need for greater
regional coordination and a cluster development strategy with the objective
of high wage, high skill employment.  Sixteen priority clusters have been
identified-geographic concentrations of interdependent firms cooperating
through networking, producer-user linkages, group training, R & D pooling,
technology spillovers and coordinated tendering, production and delivery.
There have been some significant successes in IT, building and construction,
sustainable industries, education, wine, defence and equine industries.
The clusters need to be underpinned by enterprise facilitation policies,
marketing initiatives, high quality infrastructure including communications
and education as well as cultural development and community participation.
Marceau (1999) highlights the need for stronger networks of collaboration,
information and technology exchange within and between industries.  The
weakness of Australian clusters leads her to advocate virtual clusters linked
by information/technology/marketing networks as a means of overcoming the
limited economies of scale available to regional clusters competing globally.
There is a significant role for universities in assisting with the smart
infrastructure, human capital requirements, core competencies and market
intelligence that underpins a successful cluster.
The Hunter Regional Economic Development Strategy 2000-2002 (HURDO,
2002), developed by a team comprised of the Hunter’s regional development
organisations aims for a visionary, innovative culture in the region’s
industries:
• Fostering a collaborative approach to industry development featuring
wide ranging partnerships and networks
• Strengthening the social fabric of the region
• Recognising the interdependence of the economic, social and
environmental elements of our communities
• Preserving our natural and built heritage
• Facilitating the emergence of local leaders and entrepreneurs
The Central Coast region suffers from a lack of identity and experiences both
the advantages and disadvantages of being so close to Sydney.  There has not
in the past been a cohesive regional leadership united around achieving the
right balance between lifestyle/environment concerns and jobs/development.



This may be changing with the Moving Forward Forums and the Shaping the
Central Coast Regional Strategy initiated by the State Government and
promoting a regional alliance embracing an Economic Development
Organisation, a Regional Coordination Management Group and the Central
Coast Regional Organisation of Councils under an umbrella Central Coast
Advisory Group.  Industries with potential to expand include agriculture,
forestry, fishing, education, property services, manufacturing and information
technology and telecommunications.  With 4,500 IT professionals employed
locally, network infrastructure and low overheads there is significant
potential to nurture a technology cluster at Mt.  Penang.  The key challenge is
to diversify and upgrade the region’s skill base at a time when 63.2% of
adolescents leave school at sixteen.
The University of Newcastle is presented with enormous opportunities and
large challenges in confronting its regional responsibilities to the Central
Coast and Hunter Regions.  The existing Institutional Strategic Plan 1999-
2003 refers to partnership for regional enrichment as one aspect of the
University’s Mission and lists as one of its nine strategic directions  “a major
contribution to the growth and development of the Hunter and Central Coast
region”.  Graduates are also expected to demonstrate an “Ability and
willingness to contribute to the life of their community.” A specific goal
under Our Wider Community is “Strengthen links with the community to
achieve urban and economic renewal in the Hunter region” and relevant
performance indicators are proportion of staff contributing and number of
links with industry and the community effective in achieving the University’s
Goals.  The Objectives, Strategies and Targets flesh out these broad strategies
and goals with an emphasis on lifelong learning, specific educational
packages for employer and professional group needs, strategic alliances and a
systematic approach to industry links, regional development and local
government collaboration.  Academic promotion criteria include “service to
the relevant profession, academic peers, and the wider community” with a
minimum weighting of 5-10% at more senior levels.

The range of activities engaged in by the University to underpin its regional
involvement, as documented in the 1999-2003 ISP and the Performance
Portfolio 2002 is indeed impressive, particularly the cooperative ventures
with industry to retrain redundant workers, the equity initiatives with
disadvantaged groups and the partnerships with the Hunter Institute of
Technology and the Hunter Area Health Service.  However, it is not apparent
that the University conforms to the McKinnon Benchmark 4.4 which
specifies as good practice:
• “Existence of a Community Service Policy and a Plan which
provides a clear link to the goals and objectives of the most recent University
Strategic Plan, and procedures for their implementation, monitoring and
improvement.”
• “Clear evidence in organisational unit plans that community service
is an important aspect of the learning and research functions of each area, and
that these services make use of specific academic abilities of the staff
involved.”
There is no planning document comprehensively outlining a whole of
institution strategic approach to regional development in the Hunter and
Central Coast regions nor are the performance indicators mentioned in the
ISP 1999-2003 readily accessible.  Although a Community Relations
Portfolio Committee now has carriage of strategic planning in relation to the
university and its regions, reaching consensus on a desirable regional posture
through both internal and external dialogues and then operationalising it from
the whole of institutional level down to the individual staff member is a large



task.  A cause for concern is the lack of a regional development/learning
region perspective in the terms of reference of the Community Relations
Portfolio Committee or any of the senior positions created within University
Services given the demise of the PVC (External Relations) and Head,
Development Unit positions.
The constitution of the Portfolio Committee refers to business and industry
liaison as one of the three areas for which it has responsibility for strategic
policy and planning.  This is a very low key passive way of characterising the
possibilities of engagement with industry.  Within University Services
community services is understood operationally to encompass two areas of
focus: (i) student recruitment, careers and employment and (ii) alumni and
community relations-scholarships and prizes, graduation, alumni events and
community relations.(Email from Gail White to selection committee for
Director, Community Services).This does not seem to acknowledge the
importance of a regional development role for the University nor does the
role of the Foundation Unit which encompasses “the development and
maintenance of strategic and mutually beneficial relationships with business,
industry, the community and alumni;” but only for fundraising purposes.
With the decision not to appoint a Director, Community Relations any
initiative with regard to regional engagement will have to come from the
Portfolio Committee or the Senior Executive group.
It is important that the University planning meshes with the wider plans of
Hunter and Central Coast regional development organisations and
educational providers.  This is already underway for the Central Coast
Campuses under the aegis of the Campuses Board.  The chairman of the
Hunter Valley Research Foundation recently called for a more specific
regional plan for the Hunter that would “highlight the strategies required in
the region to build and maintain our skill base and sustain our areas of
competitive advantage.” The Hunter Region Common Purpose Group stated
in 1998: “A successful, outward-looking regional university is typically a
major source of research and development activity and higher skills training,
as well as a catalyst for new business formation, especially high value adding
enterprises.”
It is all too easy to characterise each new joint collaboration with industry as
heralding the Hunter’s reinvention as a “clever region”.  But three years into
the ISP 1999-2003 unemployment in the Hunter had increased again to 10%
and the local economy remains too dependent on tourism, hospitality and
construction booms.  The lack of coherent industry and regional development
policies at the national level and the pressure on universities to generate
income through overseas student enrolments do not assist a focus on regional
initiatives.  Nor does the pressure on academic worktime and the perception
that it is research and publication that count for promotion.  There is a need to
ensure that a regional dimension permeates core academic activities.  This
ties in with Garlick’s advocacy of a greater focus on graduate regional labour
market outcomes by both universities and regions as a basis for framing
human capital policies and practices.
There are implications for both the desired educational outcomes and
regional graduate retention strategies.  Very little analysis is done of graduate
retention rates in the regions, local labour market requirements or the
alignment of educational outcomes with local needs despite the fact that
70.2% of our student intake in 2000 was recruited locally (University of
Newcastle, 2001).  Complacency about this “captive market” could be
dangerous in an era of entrepreneurial universities like Central Queensland
with their interstate campuses and distance provision.  The University of
Newcastle had only 44.8% of the local postgraduate coursework market in



2000.  There is already some evidence of an erosion of local market share by
distance educational providers at the undergraduate level.  Charles Sturt
University has 7.8% of the total local market at all course levels.   The work
of the Employment Studies Centre needs to be augmented by faculty specific
data and fed back into the curriculum planning process.
It is important to note in this context that 85% of Hunter businesses employed
less than twenty people including a number of the new knowledge intensive
export enterprises.  This is where employment growth is occurring despite the
high failure rate of small businesses.  In a study for the National Innovation
Summit, Howard Gwynne (1999) saw “innovative small businesses ----as a
prototype for the knowledge business of the future; they are essentially a
mind business that engages the whole person.  They operate in an exploratory
learning mode.” The Sirolli Institute model of enterprise facilitation
advocated in the Plan for Jobs (1998) urges a “community partnership”
model generating funding, expertise and support for small businesses.  There
is a role for the University here in the facilitation, training and research
support for small business enterprise and the preparation of graduates with
the business skills and required capacity for innovation.  In the UK the
Department for Education and Employment has encouraged work experience
and placement activities that enable graduates to work effectively in small to
medium enterprises as well as enabling the latter to gain access to higher
level skills and competencies.
The survey of over 1,000 small businesses in the Wyong Shire by the School
of Business at Ourimbah Campus (2001) found a need for training to
establish new business as a means of boosting employment levels on the
Central Coast; a need to focus on the services sector and deficiencies in
business planning and budgeting.  Targeted fee paying training courses have
been devised to address the problems confronting small businesses and to
increase the participation of women and young people in small business
creation.  The Callaghan Campus also has a strong base of expertise for
positioning itself in relation to small business with Professor Scott Holmes a
member of the NSW Small Business Development Corporation and the
Institute of Industrial Economics undertaking a considerable amount of
research and consulting in this area.
One approach used in the United Kingdom to encourage regional employers
and community bodies to readily access the research, training and
consultancy services of the University is a “one-stop shop”-a single entry
point also recommended by Garlick.  Research and training  expertise at the
University of Newcastle is made available to local industry through informal
liaison between the Industry Development Centre and TUNRA However
there may be a case for a more proactive approach that advances a regional
development agenda across all aspects of the University’s work.  The
University of Sheffield set up a very successful Regional Office in 1993 on a
non-commercial basis.  It deals with enquiries, bringing people together,
developing and administering new schemes and programs, liaising
extensively with all sectors of the community and representing the University
at functions and events.  One of its most successful programs is Project Link
University of Sheffield (PLUS) which in 1996 involved over 2,000 final
year/postgraduate students in project work with all sectors of the community:
business, public sector, community and voluntary organisations.  Another
successful example of the one stop shop in a regional consortium context is
Knowledge House, which provides a front end for the Universities of the
North East in the UK offering a rapid response service, free initial search and
diagnosis, sources of assistance within the Universities and project
management.





Conclusion

The University of Newcastle has always taken great pride in its identification
with and contribution to the Hunter Region and more recently, the Central
Coast.  However there has always been a certain tension and ambivalence
with regard to its regional identity due to its “wannabe sandstone” aspirations
to be an international research intensive university.  The University has
played a major role in upgrading the educational base of the region with over
70% of the student intake recruited locally and 32% of its undergraduates
from the lowest socio-economic status group.  It has also had strong links
with the major industries, providing research, training and consultancy
services through the Industry Development Centre and TUNRA.
If the University is to rise to the challenge of regional development in the
context of a knowledge based economy, it must develop a whole of
organisation response that sees the regional dimension as an integrated
component of all the University’s core activities.  This is particularly
important with regard to desired educational outcomes and regional graduate
retention strategies.  The goal is knowledge based industry clusters grounded
in communities of knowledge and underpinned by gateways to global
knowledge and continuing and professional development.  The University
needs to develop close partnerships with other regional educational providers
and stakeholders in pursuing a learning region approach to economic
competitiveness.
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